AS Module 2

Socio-Cultural and Historical Effects on Participation in Physical Activity and their Influence on Performance.

LESSON 3 – HISTORY OF SPORT:



Key objectives for this lesson:

1. Development Of organised, rational games in the public schools and their role in terms of social control.

2. Rise of the cult of athleticism and Muscular Christianity;

· Concepts of character building, loyalty and leadership.

· Role of the sixth form.

Background.

· Education had always existed for the elite.

· Education of the ruling class was through tutors, they imparted knowledge and also leadership qualities.

· Monastic schools existed prior to the Tudors, but the Reformation led to the dissolution of monastic churches and thus an educational void.

· Grammar schools filled this void and they were free from church control.

· When Mulcaster became Master of Merchant Taylor’s School he recognised the value of healthy exercise for boys.

· These schools participated in mob games, which were still frowned upon by Masters that were committed to the Puritan work ethic.

Public Schools.
Sport and PE

(P. 237)

· There were originally nine elite institutions known as ‘Barbarian’ schools. They maintained the gentry tradition.

· As the middle class were refused permission to attend these elite institutions they built their own proprietary colleges. These were known as ‘Philistine’ schools.

· Development of sport in the public schools dramatically changed previous concepts of sport.

· To pass the time, boys would participate in rowdy behaviour such as fighting, trespassing and consumption of alcohol. This brought the public school reputation into disrepute.

· New ways of playing were being developed depending on where the boys went to school (e.g. Eton wall game).  

· Boys brought personal experiences of sport to their school including; cricket, mob football, fishing and coursing.

· Thomas Arnold (Head of Rugby School) was one of the first Masters that began to actively encourage boys to develop games that could be played on the school grounds. He believed that this would highlight moral features such as teamwork, self-discipline, loyalty, courage and character building qualities that were suitable for prospective leaders of society.

· The Clarendon Report of 1864 strengthened the position of Headmasters when it stressed the positive educational features of team games and how team games developed the character of individuals. It also stressed moral qualities including group loyalty. Sports such as hare and hounds and gymnastics were said to be less useful as they only focused on individual qualities.

· The Taunton Commission of 1868 also stated that gymnastics was inferior to the ‘indigenous English games’ (p.238), that were recognised for their educational value.

· These reports encouraged Headmasters to get together and agree that sport should encourage conformity in the boys lives

Victorian Public Schools:

These schools were described as total institutions;

· The schools had institutional frameworks.

· The boys took part in regulated activities.

· The boys behaved in a way that was different to their role outside the school; e.g. the fagging system placed younger boys in a subservient role to older boys. These were the sons of the gentry and would not normally be subservient to anyone.

· The boys were admitted and released on a termly basis.

· They had to assimilate the institutionalised values and rules in order to conform.

Games.

· Cricket was well established in society and was considered suitable for the boys.

· Mob football, played by the lower classes in society, was not considered suitable for the boys.

· The game of Rugby was supposed to have begun at Rugby school when William Webb Ellis picked up the ball and ran with it.

· Boys organised the games and senior boys (Prefects) would be in control of the games.

· Games committees were formed.

· Masters discouraged some activities (poaching and gambling) while others remained on an informal recreational basis (fives and fighting).

· No fixtures could take place to begin with as no two schools played under the same rules.

· This was to change during the mid 19th century when the Headmaster and staff began to organise sport.

· Games were seen as a medium for achieving educational aims with a moral sense. Games also combated idleness and thus were a form of social control.

Technical Development of Games.

· Boys brought local variations to the schools from their villages.

· Played regularly in free time.

· Developed individual school rules/skills/boundaries.

· Played competitively in house matches.

· Self-government meant that boys organised activities initially.

· Later, codified rules allowed inter-school fixtures.

· Development of games elite

To Summarise:

Initially games were developed as a form of social control, to keep boys inside the school ground and maintain the schools reputation.

This changed during the mid 19th century as Headmasters began to view sport as a medium for achieving educational aims.

QUESTIONS:

1. List the nine original Barbarian schools?

2. How did Philistine schools develop? What were the first three called?

3. What were the values of sport in the public schools?

HOMEWORK:

Discuss the development of sport in the public schools of Arnold and Thring.

You must include the beliefs of Arnold and Thring and how these beliefs influenced the playing of sport in these two public schools.
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